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Rubric for Effective Implementation of Tier 1


Note: Underlined information in parentheses
v.14   -  9/13/2011


indicates evidence of proficiency


	Curriculum Content 

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Curriculum Documents
(MI-SIF I.1.A.1)

	· Documents are clearly aligned to core and non-core standards and are coherent – vertically and horizontally and include big ideas, essential questions and assessments. There are clear and specific links between grade levels, content areas and courses.
(MI-SIF I.1.A.2)
	· Documents are clearly aligned to core and non-core standards and are coherent – vertically and horizontally and include big ideas, essential questions and assessments.
	· Documents exist but are not aligned to standards.
	· Documents do not exist or are in many different forms and locations.

	
	· Power standards are identified for each grade level and core content and reviewed for integration between grade levels and content areas.
(MI-SIF  I.1.A.3)
	· Power standards are identified for each grade level and core content.
[unwrapping document to at least concepts and skills]
	· There is some identification of power standards.
	· No power standards are identified.

	
	· High exit expectations have been identified for all core and non-core content areas for each grade level or course and have been aligned with entrance expectations for the next grade level or course. MI-(MI-SIF  I.1.A.3)
	· High exit expectations have been identified for all core content areas for each grade level or course and have been aligned with entrance expectations for the next grade level or course.
	· There is some reference to exit and entrance expectations.
	· Exit and entrance expectations have not been identified.


	
	· Curriculum documents clearly specify high-quality, engaging tasks for all students that provide high cognitive demand and are designed to ensure that all students exceed exit expectations. Tasks require application of higher-order thinking by all students and provide multiple entry points for students at various levels of readiness.
	· Curriculum documents clearly specify high-quality, engaging tasks for all students that provide appropriate cognitive demand and are designed to ensure that all students meet exit expectations. Tasks require application of higher-order thinking by all students.
	· Some student tasks have been identified, but do not intentionally and specifically address higher-order thinking skills.
	· Student tasks have not been identified or are at a low level.

	
	· Pacing guides are manageable and contain specific information about what is taught in what grade levels or courses and when. Priority lessons have been identified based on the power standards.
(MI-SIF  I.1.A.3)
	· Pacing guides are manageable and contain specific information about what is taught in what grade levels or courses and when. [contains dates/days]
	· Pacing guides exist and contain general information.
	· Pacing guides do not exist.

	
	· Scope and sequence documents are clear for all grades and subjects and are vertically aligned, with cross-curricular integration.
(MI-SIF  I.1.A.3)
	· Scope and sequence documents are clear for all grades and subjects and are vertically aligned.
	· Scope and sequence documents exist but are not complete or clear.
	· Scope and sequence documents do not exist.

	
	· Documents identify learning progressions for all core subjects within each grade level and course. Examples of proficiency are included.
(MI-SIF  I.1.A.3)
	· Documents identify learning progressions for all core subjects, correlated to core content standards, within each grade level and course.[continuum of learning progressions K-12]
	· Documents identify some learning progressions.
	· No learning progressions are identified. 

	
	· Documents contain specific guidance on differentiation in the form of multiple options for extensions for advanced learners and scaffolds/supports for struggling learners. 
(MI-SIF  I.1.A.5)
	· Documents contain specific guidance on differentiation in the form of extensions for advanced learners and scaffolds/supports for struggling learners.
	· Documents contain some general information about differentiation.
	· Documents contain no reference to differentiation.


	Curriculum Content

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Curriculum Process
	· Documents are used by all staff for planning and review of daily instruction.
(MI-SIF  I.1.B.1)
	· Documents are used by staff for monthly planning.
	· Documents are shared with staff and used for annual planning.
	· Little or no attempt has been made to provide documents to staff in some form.

	
	· Curriculum documents are reviewed and revised quarterly.
(MI-SIF  I.1.A.4, I.1.B.1)
	· Curriculum documents are reviewed and revised annually. [revision documents]
	· Documents are reviewed every few years.
	· Documents are reviewed only when mandated.

	
	· Curriculum information is shared with parents frequently in a variety of ways. Parents are included on the curriculum council. 
(MI-SIF  I.1.B.1, I.1.B.3)
	· Curriculum information is shared with all parents annually in a variety of ways [newsletters, websites, meetings, family nights, clarification documents, media]
	· Curriculum information is shared with some parents upon request.
	· There is little or no sharing of curriculum information with parents.

	
	· Professional development is provided to all instructional staff on an ongoing basis so that teachers have the content knowledge and understanding to implement the curriculum well. PD is aligned with the School Improvement plan and based on data. PD is differentiated and monitored for effectiveness.
(MI-SIF  I.1.B.1)
	· Professional development is provided to all instructional staff on an ongoing basis so that teachers have the content knowledge and understanding to implement the curriculum well. PD is aligned with the School Improvement plan, based on data and monitored for effectiveness.
	· Professional development supports some curriculum implementation goals and may be based on data.
	· Professional development is random and/or based on perceptions. Support for curriculum happens when there is a new adoption.

	Resources
	· Curriculum resources support high expectations and are varied and adaptable to different learning styles. They include appropriate content and complexity at multiple levels that engages students and makes connections to real world applications.  
(MI-SIF  I.2.A.1, I.2.A.2)
	· Curriculum resources support high expectations and are varied and adaptable to different learning styles. They include appropriate content and complexity at multiple levels that engages students and makes connections to real world applications. [multiple resources at multiple readability levels available to deliver the curriculum]
	· Curriculum resources include some options.
	· Curriculum resources are “one size fits all.” 

	
	· Curriculum resources support all exit expectations for all students at appropriate levels of depth. 
(MI-SIF  I.2.A.1, I.2.A.2)
	· Curriculum resources support all exit expectations for all students at appropriate levels of depth.
	· Curriculum resources support most exit expectations.
	· Curriculum resources do not sufficiently support many exit expectations.

	
	· Budget resources are dedicated and utilized for annual updating of curriculum resources. Expenditures occur as needed to keep resource material current.
	· Budget resources are dedicated and utilized for annual updating of curriculum resources.
	· Budget may include allocations for curriculum updates, but few occur.
	· The budget only supports curriculum adoption, not updating. 


	Assessment

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Types
	· All assessment items match learning targets, both in breadth and depth of knowledge to allow students to demonstrate appropriate mastery of content correlated to core content standards.
	· The majority of assessment items match learning targets, both in breadth and depth of knowledge, and are correlated to core content standards. They will allow students to demonstrate appropriate mastery of content. [assessment items with associated standards, validity assessment (predictor of student achievement)
	· Assessment items vary in quality. There is an attempt to match items to learning targets correlated to core content standards.
	· Assessment items are not intentionally aligned to learning targets correlated to core content standards.

	
	· Students have many opportunities to determine and use multiple approaches to demonstrate their proficiency.
	· Students have opportunities to use multiple approaches to demonstrate proficiency. [class syllabi, multiple assessment types].
	· Students occasionally have opportunities to demonstrate proficiency using multiple approaches.
	· All students are assessed in the same manner.

	
	· All teachers consistently use high-quality rubrics that effectively assess learning targets. Teachers collaborate to develop rubrics with student input. Students use them for self and peer evaluation.
	· Most teachers consistently use high-quality rubrics that effectively assess learning targets. Teachers collaborate to develop these rubrics. Students are beginning to use them.
	· Some teachers use scoring rubrics that adequately assess learning targets.
	· Rubrics are not being used.

	
	· Common Formative assessments are developed, used daily, and reviewed consistently by all teacher teams to inform and adjust instruction and by all students to improve learning.
	· Common Formative assessments are developed, used daily, and reviewed by most teacher teams at least annually to inform and adjust instruction and by some students to improve learning. The purpose of formative assessments is planning for instruction and should not be used for grades. [planning documents addressing data from formative assessment with next steps, lesson plans aligned with next steps, student work shows evidence of learning based on formative assessment]
	· Common Formative assessments are being developed and are sometimes used by some teacher teams to inform and adjust instruction and to improve learning.
	· No common formative assessments are intentionally used.

	
	· Teachers, administrators, parents and students are highly knowledgeable in effective assessment practices. All instructional staff consistently uses assessment data to improve learning.
	· Teachers and administrators are trained in and most are implementing effective assessment practices and data analysis. Parents and students are included in the learning related to these practices.
	· Teachers and administrators are researching and discussing effective assessment practices. There is little consistency in teacher assessment practices.
	· There is little or no understanding of the need for effective assessment practices. There is no consistency in assessment practices.

	
	· Teachers, administrators, students and parents are highly knowledgeable in effective standards-based grading and reporting practices, all instructional staff consistently and regularly use them to improve learning.
	· Teachers and administrators are trained in and most are implementing effective standards-based grading and reporting practices across core content areas. Parents and students are included in the learning related to these practices.
	· Teachers and administrators are researching and discussing effective standards-based grading and reporting practices. There is little consistency in teacher grading practices.
	· There is little or no understanding of the need for effective grading and reporting practices. There is no consistency in grading practices.


	Assessment

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Systems
	A clear and effective K-12 assessment plan exists for all content areas, including appropriate short-term, medium-term, and long-term measures.

· The plan includes high-quality common assessments for each grade level/course, timelines for administration and data analysis, and staff responsibilities.

· A staff member is responsible to coordinate and ensure that the assessment plan is implemented. 

· All common assessments are housed in a location that is easily accessible to all staff that needs them, along with guidelines for consistent, accurate and ethical administration.  

· All aspects of the plan are reviewed and updated annually.
	A clear and effective K-12 assessment plan exists for all core content areas, including appropriate short-term, medium-term, and long-term measures. 

· The plan includes quality common assessments for each grade level/course, timelines for administration and data analysis, and staff responsibilities. 

· A staff member is responsible to coordinate and ensure that the assessment plan is implemented.

· All common assessments are housed in a location that is easily accessible to all staff that needs them, along with guidelines for consistent, accurate and ethical administration.  
· Glossary needs to define short-term, medium-term and long-term assessments and incorporate benchmark and progress monitoring language.
	· A clear K-12 assessment plan is being developed.
	· No clear K-12 assessment plan exists.

	
	· Data conferences occur between ALL teachers, including special education and Title I, in PLCs monthly and between administrators and teachers quarterly, using data from the assessment plan, as well as from other sources such as perception data (from parents, teachers and students) and demographic data (such as attendance, socio-economic level and ethnicity).  Data conferences also occur with central administrators and principals, teachers and parents, and teachers and students.
I.2.A.1, I.2.A.3
	· Data conferences occur between ALL teachers, including special education and Title I, in PLCs quarterly and between administrators and teachers twice per year, using data from the assessment plan, as well as from other sources, such as perception data (from parents, teachers and students) and demographic data (such as attendance, socio-economic level and ethnicity). 
	· Some data conferences occur.
	· No data conferences occur.


	Assessment

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Systems, cont’d.
	· Assessment data drives PD plan. Ample planning time is allocated to ensure PD is focused and of high-quality. Coaching or other follow-up supports sustain PD objectives. Resources are budgeted and used to support the PD plan (including a short and long range plan for professional development connected to the school improvement plan). [data collected to show evidence of PD effectiveness, including implementation fidelity data]
I.2.A.3
	· Assessment data informs Professional Development plan and resources are budgeted to support the plan. [PD plan document includes data with analysis, PD outcomes aligned to data – building AND district, beginning/planning to collect PD effectiveness and implementation data] 


	· A plan for Professional Development exists, has some focus and may be based on perceived needs.
	· Professional development is random and lacks focus.

	
	· Both formative and summative assessment data is recorded in a data warehouse and used regularly for analysis. Reports that compare multiple data points are generated, valued, and used regularly for analysis. Users understand how to navigate the data warehouse to obtain necessary data to inform instruction.
	· Both formative and summative assessment data is recorded in a data warehouse and used for analysis. Users understand how to navigate the data warehouse to obtain necessary data to inform instruction. [analysis documents, data reports]
	· A data warehouse exists and is used by a few administrators and teachers to collect achievement and demographic data. Only administrators understand how to navigate the data warehouse to obtain necessary data to inform instruction.
	· A data warehouse exists but is not being used. Few if any understand how to navigate the data warehouse to obtain necessary data to inform instruction.

	
	· Assessments are reviewed and updated quarterly in relation to other data points, including demographic and perception data. Assessment data is aligned to data from other screeners, state tests, district tests, grades, curriculum standards. (Add collaboratively - I.2.A.3)
	· Assessments are reviewed and updated annually.
	· Assessments are reviewed and updated occasionally.
	· Assessments are rarely or never reviewed and updated.

	
	· A system is in place so that common summative assessments are administered and scored collaboratively and consistently within and across buildings. Scoring is calibrated to standards including range finding. The system is valued and time is allocated to ensure that collaborative scoring is a priority. 
I.2.A.3
	· A system is in place so that common summative assessments are administered and scored collaboratively and consistently by teacher teams. Scoring is calibrated to standards including range finding. (assessment plan with timely data entry deadlines and team data meeting calendar)
	· Common summative assessments exist but are not consistently administered and scored. [evidence of meeting for constructed response or short answer scoring, anchor sets]
	· Assessments are not common and there is no collaborative scoring.


	Assessment

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Student
	· Students set individual learning goals based on data and monitor progress toward those goals.
I.1.B.2
	· Students monitor their own learning.
[student agenda, planning document, progress monitoring document]
	· Learning goals have been set for each student.
	· Learning goals have not been articulated for students.

	
	· Students and parents receive and provide timely, specific, constructive (formative) feedback that leads to improved learning.
	· Students and parents receive feedback in their progress toward their learning goals [progress reports, feedback is constructive and specific, more frequently than end-of-marking period]
	· Students receive feedback but it is not specific and does not provide guidance for improvement/growth.
	· Feedback to students occurs rarely or only in the form of grades.

	Process/ Procedures
	· Data Teams/PLC’s regularly examine student performance on the common assessments and all team members use the data to adjust whole group, small group, and individualized instruction.
I.2.A.1, I.2.A.3
· Achievement data is examined regularly by teachers, grade level or course teams, building teams, and district-wide curriculum teams.
I.2.A.1, I.2.A.3
	· Data Teams/PLC’s regularly examine student performance on the common assessments and there is some adjustment of instruction based on data
· Achievement data is examined annually by teachers, grade level or course teams, building teams, and district-wide curriculum teams. 
	· Data Teams/PLC’s rarely examine student performance on the common assessments and there is little or no adjustment of instruction based on data.
	· Data Teams/PLC’s don’t exist in any formal capacity and instruction is not adjusted based on data.

	
	· Grading procedures and report cards are reviewed and revised annually to ensure that they accurately summarize student learning. There is ongoing monitoring to ensure consistency.
	· Grading procedures and report cards are reviewed and revised annually to ensure that they accurately summarize student learning.
	· Grading procedures and report cards are occasionally discussed but are not formally reviewed.
	· Report cards have not been updated for many years and grading procedures are rarely discussed/reviewed.


	Instruction

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Planning
	· Teachers systematically and collaboratively use assessment data to intentionally plan classroom instruction for responding to the individual needs of students based on the district curriculum.
I.2.A.3
	· Teachers use assessment data to intentionally plan classroom instruction for responding to the individual needs of students based on the district curriculum.
	· Teachers follow the curriculum and attempt to use data to plan whole-class lessons but do not address individual student needs.
	· Teachers follow curriculum but instruction is not based on data.

	
	· Instruction and assignments are developed systematically and collaboratively, and differentiated based on student strengths, needs, and learning styles.
I.2.A.3
	· Instruction and assignments are consistently differentiated based on student strengths, needs, and learning styles.
	· Attempts are made to differentiate instruction and assignments for some students but are not based on individual needs.
	· All students are receiving the same instruction and assignments regardless of need.

	
	· Best practices are research-/ evidence-based, content specific, implemented, and results are documented
· Teachers and students conduct comparative analyses of student achievement data.
	· Best practices are research-/ evidence-based, content specific, implemented, and results are documented
· Teachers conduct comparative analyses of student achievement data.
	· Teachers inconsistently attempt to deliver instruction using best practices
· Some data is being collected but there is a limited understanding of how to analyze it.
	· Teachers seldom attempt to deliver instruction using best practices 
· Teachers have little understanding of how to collect and analyze data.

	Learning Environment
	· Classroom culture encourages teacher and students to use prior knowledge/schema in critical thinking.
	· Teacher consistently focuses on students constructing meaning using their prior knowledge.
	· Teacher attempts to connect new learning to prior knowledge inconsistently.
	· Teacher “covers” material without regard to students’ prior knowledge.

	
	· Technology is an integral and meaningful part of daily instruction and learning.
	· Technology is appropriately used to enhance student learning.
	· Technology is in use, but does not enhance student learning.
	· Technology is rarely used and is not tied to student learning.

	
	· Students take ownership for learning by using feedback to improve their performance and deepen understanding.
	· Students are receiving specific, timely, constructive feedback both during and about progress toward their learning goals.
	· Some meaningful feedback is provided with inconsistent impact on student learning.
	· Some feedback is provided but does not positively impact student learning.


	Instruction

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Delivery
	· Students are consistently engaged in constructing and applying knowledge; validation of ideas comes from the class.
	· Students are consistently engaged in constructing and applying knowledge; validation of ideas comes from the teacher.
	· Students are sometimes engaged in constructing and applying knowledge.
	· Students rarely engaged in applying knowledge.

	
	· Teachers and students purposefully use appropriate questioning strategies to engage students in higher-level thinking.
	· Teachers purposefully use appropriate questioning strategies to engage students in higher-level thinking and students ask questions of each other.
	· Teachers use higher-level thinking questions infrequently with students.
	· Teachers deliver material and may ask questions but instruction is not adjusted according to student responses.

	
	· Teachers intentionally deliver instruction that includes meaningful reading, vocabulary, writing, and discussion/discourse in all content areas daily (integration).
	· Teachers intentionally deliver instruction that includes meaningful reading, vocabulary, writing, and discussion/ discourse in all core content areas frequently to make thinking visible.
	· Teachers attempt to deliver instruction that includes reading, vocabulary, writing, and discussion/discourse in most core content areas.
	· Teachers seldom attempt to deliver instruction that includes reading, vocabulary, writing, and discussion/discourse.

	
	· Teachers understand and appropriately use modeling, guided practice, and independent practice fluently, based on student needs (gradual release of responsibility model: to, with, by).
	· Teachers understand and often appropriately use modeling, guided practice, and independent practice.
	· Teachers use some modeling, guided practice, independent practice.
	· Little understanding of need for and inappropriate use of modeling, guided practice, and independent practice.

	
	· Students are actively monitoring their progress toward, adjusting, and striving to achieve rigorous learning goals.
	· Clear, appropriate learning goals are in place, written in student-friendly language based on the district curriculum documents and monitored.
	· Some learning goals exist, but may not be appropriate, clear, or monitored 

· Students are not aware of specific learning objectives or progress toward goals.
	· Few, if any, learning goals are clearly articulated or monitored.

	Planning, Delivery, & Learning Environment
	· Instruction is frequently adjusted and intentionally planned and delivered beyond a whole group format to include small groups and individualized instruction based on data.
	· Instruction is intentionally planned and delivered beyond a whole group format to include small groups and individualized instruction based on data.
	· Attempts are made to deliver instruction in multiple formats, but this is not based on data.
	· The majority of instruction is presented in whole-group format with little/no consideration of individual student needs or data.


	Leadership

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Experience
	· Leaders have proven knowledge of curriculum, instruction and assessment and are able to accurately identify which teachers are effective and ineffective. Observations and walk-throughs occur regularly by leaders and peers.
	· Leaders have sufficient knowledge of curriculum, instruction and assessment and are able to accurately identify which teachers are effective and ineffective. Observations and walk-throughs occur regularly by leaders.
	· Leaders have limited knowledge of curriculum, instruction and assessment and may or may not accurately identify which teachers are effective and ineffective. Observations occur only enough to meet district or state requirements.
	· Leaders do not adequately understand curriculum, instruction and assessment and are not able to accurately identify effective and ineffective teachers. Observations occur only enough to meet district or state requirements.

	Professional Development
	· Leaders courageously engage in difficult conversations with ineffective teachers consistent with the district personnel policies. Leaders build and monitor effective Individual Development Plans for continued improvement by providing necessary supports (PD, coaching, etc.).
	· Leaders provide formal and informal feedback to ineffective teachers consistent with the district personnel policies. Leaders build and monitor effective Individual Development Plans for continued improvement by providing necessary supports (PD, coaching, etc.). [IDP, documentation of monitoring]


	· Leaders attempt to provide feedback to some ineffective teachers; Individual Development Plans exist, but may not be effective, monitored or supported.
	· Leaders shy away from giving honest feedback and redirection to teachers who are ineffective. Individual Development Plans do not exist.



	
	· Leaders and teachers collaboratively examine effective classroom practices on a regular basis and determine steps for continued professional growth. High-quality Professional Growth Plans exist for all teachers who are not on an Individual Development Plan.
I.2.B.1
	· Leaders often discuss classroom practices with and provide feedback to effective teachers. High-quality Professional Growth Plans exist for all teachers who are not on an Individual Development Plan.


	· Leaders sometimes discuss classroom practices with and provide feedback to effective teachers.
	· Leaders rarely/never provide feedback to effective teachers.

	
	· Leaders provide focused, effective professional development based on teacher needs and aligned to SIP. Supports are in place to ensure, monitor and sustain effective implementation. Professional learning is differentiated.
	· Leaders provide focused, effective professional development based on teacher needs and aligned to SIP. Supports are in place to ensure, monitor and sustain effective implementation. [implementation rubrics]
	· Professional development addresses some teacher needs, but it is not sustained or monitored and is not intentionally aligned with SIP.
	· Professional development is “one size fits all,” of random quality, and is not sustained. There is no monitoring of implementation and it is not intentionally aligned with SIP.

	Culture

Can “value” be measured? Or does level of support define value?
	· Leaders value and support coaching to improve teaching and learning. Resources have been allocated to sustain coaching on a long-term basis.
	· Leaders value and support coaching to improve teaching and learning.
	· Coaches are in place but are not consistently valued or supported.
	· No coaching is provided.

	
	· The building culture is accountable
	· The building culture is collaborative.
	· The building culture is laissez-faire or congenial.
	· The building culture is toxic.


	Leadership

	
	4 – Exemplary
	3 – Proficient
	2 – Progressing
	1 – Not Meeting Standards

	Practice
	· All meetings and PLCs are data-driven and focused on teaching and learning. Meetings are planned collaboratively by staff members. 
	· All meetings and PLCs are data-driven and focused on teaching and learning. [student work, agendas, minutes]
	· Some meetings and PLCs are focused on teaching and learning.
	· Meetings are focused on information dissemination.

	
	· Leaders ensure high quality, aligned  curricula is used daily in the classroom and instruction is driven by assessment data
I.2.B.1
	· Leaders conduct yearly formal review of curricula, assessments and instruction are occurring in each content area.
	· Leaders make curricula available and support the teachers in their attempt to focus instruction initiatives based on student assessment data.
	· Leaders give teacher little or no direction on student learning outcomes for all content areas and curricula are non-existent

	
	· The administrator routinely shares examples of specific leadership, teaching, and curriculum strategies that are associated with improved student achievement with focused attention on SIP
	· The administrator’s goals and strategies reflect a clear relationship between the actions of teachers and administrators and student achievement with focused attention on SIP. The average achievement of the student population improves as does the achievement of each group of students identified as needing improvement.
	· The administrator provides some evidence of improvement, but insufficient evidence of changes in leadership, teaching, and curriculum are provided that create the improvements necessary to achieve student performance goals.
	· The administrator’s goals are neither measurable nor specific. The administrator attributes limited gains more to student characteristics than to actions of teachers and administrators in the system. There are growing achievement gaps between student groups.

	
	· The administrator provides clear evidence of state, district, building, and classroom data to make specific and observable changes in instruction and leadership decisions.
I.2.B.1
	· The administrator facilitates changes in instruction and leadership practices based on data. Data is visible and both administrator and teachers refer to it to inform instructional decisions. 
	· The administrator participates in data-driven decision making and professional development, but there is limited evidence of changes based on data.
	· The administrator makes few changes based on data. The data screams “change!” and the administrator’s actions say “everything is just fine.” 

	
	· The administrator and teachers routinely monitor and collect data on fidelity of implementation.
I.2.B.1
	· The administrator routinely monitors and documents the fidelity of curriculum implementation.
	· The administrator expects teachers to adhere to district curriculum but no monitoring occurs.
	· The administrator allows classroom curriculum to be a matter of individual discretion, and the administrator is hesitant to intrude or is indifferent to decisions in the classroom.

	See PBS Rubric
	· The administrator, all staff, and all students expect, model, and facilitate decisions that represent high standards of care and concern for one another.
	· The administrator and staff expect and facilitate decisions that represent high standards of care and concern for each student.
	· The administrator expects decisions that represent high standards of care and concern for each student.
	· The administrator and staff do not recognize the importance of decisions that represent high standards of care and concern for each student.


I.1.B.2
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The school makes a concerted effort to ensure that all students have a clear understanding of what they are studying and why they are studying it.
I.2.A.1 – Lessons are aligned to curriculum??

Need to talk about ensuring curriculum and instructional practices are being delivered appropriately
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